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Nigeria:Background characteristics of the responderits=1,192)

Headteacher/Pr Private, Pre-
incipal/Director, 1.93% b Secondary primary,é
23.07% rban, Rural  28.02%
42.37% “:Jatérem
39.93%
Deputy
headteache School School
' r/Deputy Type Location
Director,

Teacher,

8.14%
Senior
Teacher/Ho

53.27%
. Semi- Primary,
D, 15.52% Publlg, urban, 67.45%
98.07% 17.70%
Prefer not to Age groups Days absent last month

say, 0.0%

56 years or more
Male,
32.8%

13.4% 4 days or more . 4.4%

25.8% 3 days . 3.9%

39.6% 2 days - 9.6%

46-55 years

36-45 years

Female,

0% 10% 20% 30% 40% 50% 0% 10% 20% 30% 40% S50% 60% 70% 80%



Nigeria:Background characteristics of the responderits=1,192)

Career plans for the next five years

| am due for retirement
within the next 5 years

Leave the education
profession and start my own
business

Leave the education
profession and enter a new
career field

Move into school
administration

Continue to work as a

50.8%
teacher 0

0% 10% 20% 30% 40% 50% 60%

40%

30%

20%

10%

0%

40%

30%

20% -

10% -

0% -

Class size
29.5%
22.0%
18.6% 17 3%
12.7%
<25 25-34 35-44 45-54 >54
Number of learners
Number of | essons per week
29.3%
21.3%

<11

11-15

0
1-0'2 & 6.9%  8-4%
16-20 21-25 26-30 31-35

Number of lessons

>35



Ghana:Background characteristics of the respondents=1,456)

Role

Headteach
er/Principal
/Director,
10.8%

Deputy
headteach
er/Deputy

Director,
8.3%
Senior
teacher/Ho
D, 12.4%
Teacher,
68.5%
Sex
Prefer not
to say,
Female, 0.6%
26.8%

Male,
72.6%

School Type

Private,
1.0%

Urban,
19.1%

Semi-
urban,
27.1%

Public,
99.0%

Age groups
56 years or more . 2.9%

46-55 years 16.7%

36-45 years

43.2%

25-35 years 37.2%

24 yearsorless  0.1%

0% 10% 20% 30% 40% 50%

School Location

4 days or more

3 days

2 days

1 day

0 days

Rural/
remote,
53.9%

School Level

Pre-primary,
6.5%

Secondary,
42.4%

Primary,
51.2%

Days absent last month

0% 10% 20% 30% 40% 50% 60% 70% 80%



Ghana:Background characteristics of the respondents=1,456)

Career plans for the next five years Class size
30%
I a}m'due for retirement 1ot o 19.9% 20.1% 18 3%
within the next 5 years S 14.3%
10%
Leave the education
profession and start my 5.8% 0o | | I | I | I |
own business <25 25-34 35-44 4554 >54
Number of learners
Leave the education

new career field

profession and enter a - 13/1%

Number of lessons per week

o]

. 30% 15 ) A}
Move into school 24 504 £0.570
administration 70 20.1%
20% 17.0%
) 11.5% 9.6% 10.9%
i 10%
Continue to work as a £3 bt 4.6%
teacher -
0% T T I I I T
<10 11-15 16-20 21-25 26-30 31-35 >36

0% 10% 20% 30% 40% 50% 60%
Number of lessons



Teacher Job Satisfaction Issues



Teacher perceptions on their job satisfaction

Nigeria (n=1,192)

For both countries, only

Gh =1,456 i
ana (n ) small proportion of the

Given another opportunity, | would 18940% Given another opportunity, | would 2705  23% teachers interviewed are
still choose teaching as my career 4o% still choose teaching as my career 0 0 happy Wlth their JOb
Teaching makes my life more 1196 Teaching makes my life more I CompensatiO[)(
meaningful meaningful
My job allows me to easily meet My job allows me to easily meet
my family needs l 32% 21% my family needs io 38% 26%
X bSOSNIUKSHT
Achievement of set guidelines on
promotion is difficult flb 42% 8% . 3%6%  the teachers agree or
| am satisfied with guidelines on 250510% iSfied with guidelines on i) % 2504 Strongly ag ree tO be
promation promation highly satisfiedwith their
My employer offers many My employer offers many 'ObS
opportunities for career or I 15% opportunities for career or i 31% 18% J
professional development professional development
[ g -I { =N
My compensation is highl My compensation is highl , % 4
’ Fr)ewarding ’ yl\i) | 40% 24% g I?ewarding ° j’lf_’ ) 42% 38% X u Kdza 2 I LJI
(= - ——— - - ;F— — === ~ i
| am highly satisfied by my | 179410, | am highly satisfied by myl o | renumeration, there are
teaching b1 ——— teaching job | S TZ AR IZR Ty S0 other factors involved in

m Strongly agree
Disagree

Agree

teacher jobsatisfaction

Strongly disagree



Teacher
sex

Position

School level

School
location

Nigeria (n=1,192) Ghana (n=1,456)

Female 23%« g Female 38% « | am hlghly satisfied
- = = ) ——— AN AN % s —
@ A :
YOl 63% ol 3 ° Y 520 WL 0e Ye uUuSlI OK
Teacher 27% Teacher 44%
Sr Tchr/HoD 38% é Sr Tchr/HoD 56%
Deputy HT 34% S Deputy HT 48%
Sl 80% Lo HT a2 (@ In general, the levels of
Secondary 36% 2 Secondary 54% job satisfaction were
| = 2 | s better among
Primary mm%« S Primary N0/ 40% « f eteach
o emaletleacners,
Pre-primary 26% @ Pre-primary 34% head teachers
Urban [ELZIIN22% . Urban 44% pre- and primaryschool
o @) -
Semi-urban [N 31% §§ Semi-urban 47% etetzﬁ?iLsésaen?e;%;%rg?n
o X I I
Rural/remote 68% 32% —  Rural/remote 55% 45% ’ )
schools located inrban
All teachers 28% All teachers 45% areas
0% 50%  100% 0% 50%  100%
m Agree/Strongly agree

Disagree/Strongly disagree






Avalilable mechanism to support teachers on wékking issues

Nigeria (n=1,192)
Written guidelines on
teacher mental
0
health and well-being at my l 82%
school

Free training on issues
related

mental health and well-
being

Referral when there
0]
are severe cases - 69%

A common room for

: T 0
relaxation and socialization ]l’ 87%

= o

Not Available

85%

Professional services
such as counselors

m Avalilable

Ghana (n=1,456)

Written guidelines on

teacher mental

0

health and well-being at my J-I/0 89%
school

Free training on issues
related

mental health and well-
being

83%

Referral when there
are severe cases

7%

A common room for
relaxation and socialization

67%

Professional services
such as counselors

62%

H Available Not Available

The availability
of support
mechanisms to
teachers on
Issues related to
mental health
and weltbeing

seems to beéow



Some strategies being used by teachers to avoid woglated stress

Nigeria (n=1,192)

Seeking professional PAEEREN
support to help untangle life ' 449 \
challenges \ /I
N -

Making time to relax such
as exercising, taking a walk, 209%
and meditation

Reaching out to people
close to you especially 120
family and friends

Setting clear boundaries
between work and non-work 2209
matters

Making sure | am eating a
healthy diet and staying 2 /9%
hydrated

Socializing with coworkers 110

Never/Rarely m Sometimes m Most of/All the time

Ghana (n=1,456)

P

Seeking professional /’ N
support to help untangle life " 459
challenges \

\
]
~_"

Making time to relax such
as exercising, taking a walk, 159

and meditation About4 in
Reaching out to people every 10
close to you especially 10 teachers
family and friends reported never
Setting clear boundaries or rarfely
between work and non-work 1.40 seeking
matters

professional
support to deal
with work-
related stress

Making sure | am eating a
healthy diet and staying 1.39
hydrated

Socializing with coworkers g9



Level of participation irservice courses in the last 3 years

Nigeria (n=1,192) Ghana (n= 1,456)
Other incl. educ. m 77% Other incl. educ. 46% 5494
e A 72% ey IS 54%
Special needs educ. 699% Special needs educ. 42900 589%

MHPSS & well-being 78% MHPSS & well-being 68%

Digital tech. or ICT 66% 34% « Digital tech. or ICT 69% 31% « Apart from ICT

Issues, the levels
0 0 0 0 ’

CSE 68% CSE MRSV S52% CPD levels on

Peace & resilience 69% Peace & resilience 72% these issues are

generally low or

Sch. safety & security 66% Sch. safety & security 68% very low, and

more so on MHPSS

HmYes NO BYes NoO issues




Level of participation iaservice courses on MHPSS and wamding

Nigeria (n=1,192)

22%

Ghana (n=1,456)

32%

Only aboutone-third
(or less)of the
teachers reported
participating inservice
courses on MHPSS an
well-being issues in
the last 3 years

FCA



Support to learner mental health issues

Nigeria (n=1,192)

Appropriate support

for mental health
issues for learners IV 58%
is available in my

school.
| incorporate
activities related to
mental health and 80% 090
well-being in my
lessons.

| can refer learners
affected by mental

health and 84% 6%
psychosocial issues
for further support.
m Agree/Strongly agree
Disagree/Strongly disagree

Ghana (n=1,456)

Appropriate support

for mental health
issues for learners | ,‘ 69%
is available in my M
school.
1%
9%

m Agree/Strongly agree
Disagree/Strongly disagree

| incorporate
activities related to
mental health and
well-being in my
lessons.

| can refer learners
affected by mental
health and
psychosocial issues
for further support.

Less tharone-half of
these teachers
reported availability of
appropriate support for
mental issues for
learners in their schools



a |

Nigeria (n=1,192)

Lonely 32% 6%
wornless | ACOR 21966
So sad that nothing
could cheer you up 67% 28% 6%
That everything
challenges you 2 7% 34% 9%
Pepressed 3% 5%
So restless that
o)
you could not sit still 23%3%
Restless or fidgety 350 7%
Hopeless 28% 8%
So nervous that
0
nothing could calm you down R
Nervous a0% 7%
oo 4% 16%

for no good reason

m Never/Rarely
Sometimes

Most of/All the time

0SFOKSNE AY

Ghana (n=1,456)

coney RS
woreres= | ERETR
So sad that nothing
could cheer you up 56% 38% 6%
That everything
challenges you 48% 43% 9%
vepreseo | RECRINGOISH
So restless that
0)
you could not sit still R
Restless or fidgety 50%  10%
opaes: | TSR
So nervous that
nothing could calm you down 70% 26% 4%
Nervous 54% 9%
Tired
0)
for no good reason 51% 22%

0 KS

f

As it would be expected,
levels of possible
teacher distress
symptoms were
ISYSNI e

X 0dzi (n&tA &
mean there wereano
teachers experiencing
significant distress
issues!



Teacher Teacher Travel

School

School

Nigeria (n=1,192)

o~
S oo EEEEENE
s |
§ o TR
. oys IR
(@) \
T casys RS,
 Fenae [ECERES
o
’ vale [IIEFIIN18
5 Teacrer NG
08_ School leader 16
g Secondary mw "
>
S preprmary G
5 rurel |
: -
3 Urban 17 |
g All teachers _16

m Never/Rarely/Sometimes
Most of the time/All the time

Travel

Teacher Teacher

School

School
ALL location

Position  sex age distance

level

Ghana (n=1,456)

okm+ | T 22

/8
79

23
Female teacher 25

/8

<6km
>46yrs+

<45yrs

Male teacher
Teacher

School leader
Secondary school
Pre/Primary school
Rural

Urban

All teachers

22

Levels offeeling
tired for no good
reasonacross
various subgroups
of teachers

For bothNigeriaand
Ghana the levels of
feeling tiredwere
marginally higher
among teachers in
urbanareas, and
those teaching in
secondary schools
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http://www.iicba.unesco.org/

Is there a national framework on teacher continuous professional development in your country?

Teachers?
There are CPD credits to be Teachers require CPD

earned by participants credits to advance in career
stage

Yes No Yes No
Ethiopia, Botswana (x2), Ghana, Angola,
Ghana, Kenya, Burkina Faso, Mauritius, Sierra Botswana (x2),
o Mauritius, Cameroon (x3), Leone, South Burkina Faso,

CAR, Sierra Madagascar Africa (x2), Cameroon (x3),
Leone, South  (X2), Mali (x2), Chad (x2), Ethiopia, Kenya,

Africa (x5), Mauritania (x2), Zambia Madagascar
Chad (x2), Namibia (x2), (x2), Mali (x2),
Uganda, CAR, Mauritania (x2),
Zambia (x3)  Seychelles (x2), Morocco,
| ' Chad (x2), Namibia (x2),
N P 52 CAR (x2),

Seychelles (x2),
South Africa
(x3), Chad (x2),
Uganda,
Zambia (x2)

17 19 8 30
i
unesco - Total 36 Total 38

.................




What percentage of teachers in the public Basic and Secondary Schools participate in training or workshops in three years?

% of teachers who participate in CPD ina 3 -year cycle

16
14

12

10
Only two respondents (from
Angola and Botswana) report
that most of their teachers get
I CPD training in three years.
0 l -

1-20% 21-40% 41-60% 61-80% 81%-+

[ee]

»

N

N

Out of 37 responses, 14 respondents reported that only 1-20% of teachers participate in CPD in three years.

B
unesco

aaaaa
in Africa



Evaluating Progress in the Implementation of National Standards and Competencies for Teachers and School Leaders: A Case Stud

Gambia

Alignment with African Union
and Related Frameworks

Legal Standing of the
Teaching Profession

Pre-Service
Teacher Education

Teacher and
School Leader CPD

Teacher and School
Leader Working Conditions

Beginning

Alignment with African Union
and Related Frameworks

Legal Standing of the
Teaching Profession

Pre-Service
Teacher Education

Teacher and
School Leader CPD

Teacher and School
Leader Working Conditions

Beginning

Liberia
10 20 30 40 50 60 70 80 90 100

Beginning, 17%
Beginning, 34%
Progressing, 55%
Beginning, 18%

Beginning, 38%

Progressing mImproving mComplying mExcelling

The Gambia
10 20 30 40 50 60 70 80 90 100

Beginning, 25%
Beginning, 43%
Improving, 66% .
Beginning, 29%

Beginning, 37%

Progressing mImproving mComplying mExcelling

Ki a360 HoRd R | 1kogd Rl tEHo

Score Level Performance narrative

<50% 1 Beginning Needs improvement in about 50% of the areas or more
50-59% 2  Progressing Needs improvement in about 40% of the areas

60-69% 3 Improving Doingwell in about 60% of the areas

70-79% 4  Complying Doingwell in about 70% of the areas

=80% 5  Excelling Doingwell in about 80% of the areas (or more)

Sierra Leone
0 10 20 30 40 50
Alignment with African Union
and Related Frameworks

Legal Standing of the
Teaching Profession

Pre-Service
Teacher Education

Excelling, 94%
Excelling Il, 84%

Progressing, 57%
Teacher and
School Leader CPD

Teacher and School
Leader Working Conditions

Complying, 62%

Beginning, 14%

Beginning

Objective : To evaluate the progress in the implementation
of national standards and competencies for teachers and
school leaders.

Criteria for Evaluation: Five key criteria were assessed,
covering (a) alignment with international frameworks, (b)
legal standing of the teaching profession, (c) pre -service
teacher education, (d) continuous professional
development, and (e) teacher working conditions

Method : The evaluation process utilized a self-rating
strategy through national stakeholder roundtable
discussions to reach consensus on scores for each of the
105 selected indicator of progress.

uyi Ldh Ol ¢dta 1 dit ¢ daforagOt
thel05 indicators.
B Uot digh O¢g yhd gl ad dai
various indicators were converted to percentage scores.
" Ahd TdtgOtni Ngd Nittiyladd
['dddrl o’ gt On * 8dGI NNI NG’ _°
Table 1)

Progressing ®Improving = Complying

y of Liberia, Sierra Leone and The

60 70 80 90 100

m Excelling

Shanghai FIT
Project

jicA
unesco

International Institute
for Capacity Building
in Africa




Standards, Framework and Trainings for School Leaders

Is there an existing or planned

Status of developing a national competencies and National School Leadership
standards framework for school leaders Programme for school
8 leaders?
.
6

WESTERN
5 SAHARA

4
o
3 " THE GAME\A
GUINER. EISSAU
2
1
0 ‘ A’ EQ.8INEAEON
Not started at all Preliminary stage (first Advanced (final draft Completed (document is R
draft developed) developed) published and available e
to public) ¢
s
Among the 18 countries where responses were received, 7 do not at o S
all have a national framework for school leaders, while 9 have either ooty G

programme
MAURITIUS

a finalized draft or a published document wior @

= [

Cregted with mapehertnet
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Introduction )

A The mental health of teachers in foundational grades directly influences the
guality of the learning environment and learners' social, emotional, and
academic outcomes.

AOccupational stressors that affect te
workload, long hours, large classroom size, inadequate teacher preparation,
poor working conditions, role conflict, and lack of resources (Farley &
Chamberlain, 2021; Ratanasiripong et al., 2022)

A Teachers with high levels of anxiety and depressive disorders are unable to
create a productive classroom learning environment (Quilette et al, 2018,
Fedewa, 2022)

A Teachers with better mental well-being can model self-regulation, employ
effective instructional and classroom management strategies, and foster
secure and healthy teacher-learner relationships (Kwon et al., 2020; Wiltshire,
2023).




Methodology ‘“’9

Explorative mental health survey conducted in 200 public primary schools across 11
counties in Kenya.

It was part of a study on how teachers in foundational learning acquire behavioral
performance, with mental health as a school-level factor.

221 grade 2 teachers selected proportionately from each school participated in the
mental health survey.

Standardized anxiety (Generalized Anxiety Disorder (GAD)-7) and Depression (Patient
Health Questionnaire (PHQ)-9), consisting of 7 and 9 items respectively were used.

An Exploratory Factor Analysis (EFA) was conducted using maximum likelihood
extraction on 16 items measuring self-reported anxiety and depression symptoms
among teachers.



Findings: Teachers’ Anxiety and Depression scores (Overall and by Gender) 9

Anxiety Categories Percent Depression Categories Percent
Minimal anxiety 67.9 Depression unlikely 53.4
Mild anxiety 23.6 Mild depression 29.4
Moderate anxiety 6.8 Moderate depression 12.2
Severe anxiety 1.8 Moderately severe depression | 4.1
Severe depression 0.9

sex | Ansioty | Doprassion

Male 13.04% 19.57%
Female 7.51% 16.76%

Overall 8.68 17.35%




Anxiety and Depression scales measured Mental Health construct ‘“’9

* Internal consistency Anxiety vs. Depression (School Level)

* Anxiety construct o
Cronbach’s a =0.79

* Depression
Cronbach’s a =0.84 20-

* Combined a=0.898
(high reliability)

®* Anxiety and Depression
are related measures

Depression score

10 -

0 5 10 15
Anxiety score



Findings: Anxiety and Depression scores by County 0

Anxiety and Depression Percentages by County

® Mental health burden
is not evenly
distributed.

® Kisumu stands out
with the highest
average depression
— and anxiety levels.

KISUMU

TAITA TAVETA

MURANGA

VIHIGA

NAIROBI

QOverall

&
i

B oepression ® Garissa, in contrast,
reports the lowest.

UASIN GISHU

NAROK

® These differences
motivate a county-
level exploration of
underlying school and

caRissa contextual

characteristics.

MAKUENI

TURKANA

MARSABIT

! MM

o
-
o
n
o

Percentage (%)




Distribution of School-Level Mental Health Scores ?

Distribution of School-Level Anxiety and Depression Scores

Anxiety Score Depression Score

® Across all schools,
both depression and
anxiety scores show
wide dispersion and
strong right-skew.

60 40

30
40

® While many schools

20 report low scores, a
significant number
<0 | 1 I report severe levels,
|II II with scores reaching
I I I 19 for anxiety and 26
0 el 0 . _ _ 0 il - - for depression.
0 1 0 10

0 20 20

Number of Schools

o

Score

Transforming lives in Africa through research



Findings: Direct and indirect effect of mental health on effective teaching 9

strategies

0.14* . 0.04

Z mean_materials




Senior support (Direct effect:0.089* (0.054) ?

LessonPrep
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~
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Avallablllty of TLM(Direct effect: o142+ 0.05) 9

LessonPrep
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Conclusion and recommendations A)

A Findings from this exploratory study, suggest that mental health problems are
as common in Kenyan teachers as in other settings.

A This calls for further reflection on how well teachers are supported during their
teaching profession.

A A teacher may be well prepared and qualified but may require continuous
support at classroom level, school level and beyond to enhance their mental
well being, and to advance students learning.

A The study thus recommends:

o Prioritization of teacher well-being in the education sector strategic plans,
school level planning, and design of evidence-based teacher well-being
strategies and interventions.

o Introduction of mental health support services such as literacy programs to
strengthen teacherso knowledge and c
being and that of their learners
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Teacher Welbeing andSatisfaction in Refugee an
Host Community PlayMatters project schools of tt
Somali Region, Ethiopia

Educators Shaping Futures
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PlayMatters project
Implementation study in
Somali Regional State,
Ethiopia.
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implementing
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LtP Definition

The adult facilitator (a teacher or community
volunteer) intentionally plans and delivers
contextually and age-appropriate guided
playful experiences with clear learning
objectives.

Learning through Play

(LtP) is an active
teaching and learning
method that capitalizes
on a child’s natural
desire to engage in
play. Core elements
include:

LtP experiences promote interactions with
people and/or materials that allow

@ children to question, experiment, practice,
and discover, developing critical skills that
they need to thrive today and in future.

The facilitator deliberately creates and
maintains a positive, safe, and inclusive
environment for children, allowing
children to feel comfortable and joyful.



Why this Talk?

AShare results from part of PMs i
teacherso well being

ALearn from feedback, and Q&A
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|
[
S
I
_ b
/ N ETHIOP!

/
. Addis Ababa

*

Research Site



Formative
Research

|dentify problems
and existing
practices

Design
Research

Generate and
prototype
solutions

Implementation
Research

Pilot interventions,
test theories of
change and build
evidence of cost-
efficiency

Effectiveness
Research

Rigorously
measure

impact and build
evidence of cost-
effectiveness

Scale
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Research Design

Mixed - methods Sequential Design

September 2023 January 2024 May 2024

Midline

Endline

PlayMatters



Research Tools

QUANTITATIVE
1. Headteacher survey and KII

2. Classroom observation tool

Ad. Time on task, Materials available and used, quality of the
learning environments
Teacher Instructional Practices, Classroom Management
Practices, Student Engagement

3. Teacher survey
Ad. TSES scale (self - efficacy) and attitudes towards LtP

ASSETS (Wellbeing, motivation, support from administration,

peer collaboration)
C. Sources of stress

All tools have shown good levels of reliability

44

QUALITATIVE

abkhwbhE

o

Teacher FGD

ToT FGD

Head Teacher interview
Cluster supervisor interview
System actor interview (REB +
WEOQO)

IRC interview

Matters



The PlayMatters Theory of Change posits
‘ 3

(o)

- o

t ‘ ' =

- n n N N s . - J .n y J J
1 t = ‘ ) ‘ =

O  as +
1 L1

OO«

A C - e s e =
Implement LtP in the classroom, benefiting their psychological

wellbeing.

If school environments meet minimum quality and inclusion standards..

PlayMatters

45



FINDINGS: Implementation Fidelity and

outcomes

O .. ' ... .8 .7 0T,
OThe introduction of LtP is perceived by stakeholders to have positive
) J ‘ ‘ o . - + N ’ ’ ‘ ‘ o - . ﬂ ' ‘ J ‘ ! ) o )

6’ ‘ I T ‘ ‘ ) A o - + o

absenteeism and high eng'égement"in_learning tasks

APrviously students were not active participants. Now they are interested to participate and
| earn together, even teachers donodot get

(A Head Teacher).

bor ed

PlayMatters

46
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FINDINGS: Implementation Fidelity and outcomes

6CIarity and acceptance of play - based learning is improving from time to time
because of capacity building schemes and experiences.

OLtP is well aligned with regional policies, practices, and endeavors b an input to
leverage sustainability and scalability

O schools started addressing challenges of LtP implementation on their own capacity

pl ay
ant

PlayMatters




FINDINGS: challenges

6 There is a move from practicing to addressing challenges from improved

teacher skills and satisfaction.

Examples:

Challenges

Mitigation strategies

Inclusion (addressing children with different
needs, including gender)

Use need based playful activities

Scarcity of materials

Use of locally available materials;
Body parts and classroom objects

Large class size

Using group - based playful activities

Integrating LtP into lessons (especially with
new teachers to the LtP)

Sharing experience with peers; initiating
discussions in Learning circles

Matters
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Baseline-Endline Changes in School-Based Practices Supported by
Headteachers

100%
100%
80% 75%
88.75% 69%
63% 82 50%
60% 56% 56.25%
50%
40% 38% 37.50% 37.50%
o 031 25%
25% 25% 25%
) I I I '”" I
0%

Support Mentoring Support Planning Observing  Modelling Teacher Peer Organizing Conferencing
supervision and coaching teachers to Lessons Lessons Lessons Leaming  Workshops with teachers
interpret
curriculum

mBaseline mEndline

Positive and statistically significant increases in in supportive supervision, mentoring and
coaching, encouraging teacher peer learning, and conferencing with teachers.
Statistically significant decrease in support to teachers to interpret the curriculum and
planning lessons.

0.9

0.8

0.7

06

0.5

0.4

0.3

0.2

Baseline-Endline Changes in Headteachers
Beliefs About LtP and Inclusion

0.78
0.71
0.50
0.31
Baseline Endline

Belief about LtP Belief about Inclusion

We observe positive and statistically significant changes
in headteachers supportive attitudes towards LtP and
inclusion



70%

60%

50%

40%

30%

20%

10%

0%

Percentage of teachers Reporting Access to TPD opportunities at

55%

In-perscn courses

10%

Online courses

Baseline and Endline

66%

50%

43%

Peer mentoring Peer networks  From supervisors or  Other school staff
(single) (group) others

mBaseline wmEndline

PlayMatters ToC posits that
providing TPD opportunities
will improve teacher
instructional practices.

We observe improvements in
access to 5 types of TPD, 3 of
which are statistically
significant (in-person courses,
individual peer mentoring, and
coaching by supervisors). We
observe a significant decrease
in online courses.
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70

65

Baseline-Endline Changes in the % of
teachers at higher level of Teacher Self-

Efficacy
84.1
83.2
82.3
80.7
78.8
79.5
73.
71.5
Baseline Endline

= Efficacy for Instructional Strategy

—— Efficacy for Classroom
Management
- Efficacy for Student Engagement

Percent

Baseline-Endline Average Changes in Teachers’
Supports and Wellbeing

100
96.5
95 — 92
94 90.3
a0 89.4
87.6
85
90 78.3
75 75.3
7.7
70 711
67.5
65
65.7
60
Baseline Endline
— |ntrinsic Motivation Preparation

— Pear Collaboration Support from Administration

Sense of Wellbeing

Sociability
—Teacher-pupil relationship

The ToC of PlayMatters posits
that educators’ skills, motivation
and resources can be harness to
implement LtP activities.

We observe improvements in
teachers self-efficacy, ability to
implement LtP strategies,
motivation, peer collaboration,
preparation, support from
administration, sociability and
teacher-pupil relationships.

No significant improvements in
sense of wellbeing, as this was
already high at baseline.



100%

80%

60%

40%

20%

0%

Percentage of Teachers at Different Levels of Performance in
the Classroom at Baseline and Endline

Baseline Endline Baseline Endline Baseline Endline

Teaching Practice Classroom Management and

Positive Discipline

Student Engagement

mNegative mMNeeds Improvement ®mGood ®mExcellent

The ToC of PlayMatters posits that active learning
instructional practices and positive discipline can
improve children’s engagement and holistic
learning outcomes.

We find positive and statistically significant
improvements in teachers’ instructional practices,
classroom management practices and student
engagement.

Baseline-Endline changes in Average scores for
Teachers’ Classroom Practices

312
3.1
3.05
3.03
29
29 28
2.8
2.7
Baseline Endline

= Teaching Practice = Classroom Management

= Student Engagement



Std. Std. Error

Host/Refugee N Mean Deviaton  Mean t df sig

Efficacy for instructional Strategy Refugee 59 3.14 0.5t 0.07 -0.26¢ 148.00: 0.78¢
Host 107 3.17 0.7: 0.07

Efficacy for classroom Behavior Refugee 59 3.1¢ 0.4¢ 0.0¢ 1.08¢ 161.06° 0.28(
Host 107 3.0€ 0.7: 0.07

Efficacy for student engagement Refugee 59 3.1¢ 0.4z 0.0¢ -0.46( 162.06¢ 0.64¢
Host 107 3.2(C 0.6¢ 0.07

Implementation of LtP Refugee 59 2.8¢ 0.6¢ 0.0¢ -1.33¢ 164 0.18:
Host 3.0t 0.7¢ 0.0¢

_-—-—————

Host 107 41t  o04¢ o0t

Teacher preparation Refugee 3.8¢ 0.5: 0.07 -1.22¢ 149.19 0.22¢
Host 10/ 4.01 0.71 0.07

Peer collaboration Refugee 59 414 0.5¢ 0.0¢ 0.02¢ 164 0.98(
Host 107 4,14 0.6¢ 0.07

Support from Administration Refugee 59 3.97 0.51 0.07 0.42¢ 158.59¢ 0.671
Host 3.9¢ 0.7% 0.07

_-—-————-

Host 107 46z 04t 002t

Sociability Refugee 3.9¢ 0.5¢ 0.0¢ -1.052 164 0.29¢
Host 10/ 4.0¢ 0.5¢ 0.0¢

Teacher Pupil Relations Refugee 59 4.07 0.51 0.07 0.60¢ 140.90¢ 0.54¢
Host 107 4.0z 0.6 0.0¢

Teacher Stress Refugee 59 1.62 0.7¢ 0.1¢ 0.211 146.15: 0.83¢

Host 107 1.5¢ 1.02 0.1C



There is an overall improvement from baseline to endline in all the teacher-related
measures,

At the endline, the difference in all variables was not statistically significant
showing attainment in both refugee and host community teachers.

However, there was a significant difference between refugee and host community
teachers in Intrinsic Motivation and Sense of well-being, both favoring host
community teachers.

This leaves us with the lesson: Refugee teachers need further intervention to improve

their motivation and well-being



Conclusion

Teachers are key for change in learning

A Teacher training and professional development should
be rooted in their realit
needs and those of their communities

-

Programs like PlayMatters have proven to endure challenges and
| mprove teachersd motivation,
sociability, and relationships, which further influence satisfaction,
instructional efficacy, class management, and student
engagement.




Thank You!

/
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In Garissa and Turkana Refugee Communities in Kenya

TeachWell Voices & TeachWell Unlocking Playful Learning
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Background

3.4 million peoplegloballylive asrefugeeandasylumseekerfUNHCR2024)
0%are schootagedchildren & youth

ostedin countrieswith inadequateresourcegFalket al., 2019
ducationprovidesfor cognitive& psychaesocialdevelopmentof thesechildren
eacherareinstrumentalfor safe& supportin suchcontexts(Mendenhall,2017)
ettheseteachersneedpsychosociasupport(MHPSS)McCallumet al., 2017)
emaleteachersdisproportionatelyaffected (GBVjnsecurity,norms(Frisoli& Smiley,201
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Context

AKenyais a host country to one of the largestrefugee populationsin Africa

(UNHCRKenyaStatisticsPackageMarch-2025

Population | Children | Origin

Sites

843,000 ([52% >17 [Somalia (56.9%), South Sudan (23.4
Y DRC (7.6%), Ethiopia (5.1%), Burun
(3.1%), Sudan (1.5%), Uganda (0.59
Eretria (0.5%), Rwanda (0.4%), othe
(0.2%)

Garissa-Dadaab (50.7%)
Turkana-Kakuma (40%); Urban areas
(36.%)

Urban (13.3%)

AHost communitiesinformal settlements cholera, measles due to poor

WASH

AKenyais signatoryto international,regional,nationalcommitments
ADjibouti Declaration(2017), Shirikaplan (2025

-Protectionto refugeeg the rightto education(Mendenhallet al., 2025.

-Accesto CBQlespiterefugeeschoolsn segregateccamps

-Rightsof refugeeteachers certification,training, salaryalignment,parity

| However,implementationremainsa challenge(Mendenhall& Falk,2023.

rpose

o establishthe status of teacher well-being within
refugee campsand refugee hosting communitiesin
Kenyato inform teacherprofessionaldevelopment&
policyadvocacyowardsteacherwell-being

Objectives

I) Assessthe status of teacher well-being in refugee
camp and host community schools in Turkana and
Garissa, and how it varies by gender and other
demographiacharacteristics

i) Establishfactors that influence teacher well-beingin
refugee campsand host community schoolsin Turkana
and Garissa,and how it varies by gender and other
demographiacharacteristics

i) Identify existingmechanismdor supportingteacher
well-beingin refugeecampand host community schools
in Turkanaand Garissa

Iv) Establishto what extent teachersin refugee camps

and host communityschoolsin Turkanaand Garissédeel
preparedto supportteacherandlearnerwell-being



Research Design, Sampling & Data Collection Methods

Quantltatlve Sample S|Ze Qualitative sample

search Design

rosssectional concurrent mixed methods approach
tratified cluster sampling

| Purposivesampling; saturation
| 12 campschoolg(6-Dadaab& 6-Kakuma)

strata: location (Garissa & Turkana); school type _l_ 6 hostcommunityschools(3 Gariss& 3 Turkana)
(refugee and host community) | Totalof 18 schools
%ﬁchool selecﬂo_n using Probability Proportional to Size | Totalof 98 respondents
[ otal sample size set at 1000 teachers
ethod
Method In-depth interviews: teachers-18
ASurveywith teachers GDs: female teachers-36

GDs: male teachers-24
ey informant interviews: heads of institutions-12
ey informant interviews: policy actors-8



Data Analysis and Ethical Considerations

Qualitative
* Thematic analysis

Triangulation
Peer review
Member checking
Thick description
Audit trail

* Research —technical report, journal article, conference paper
* Policy-Policy brief

* Learning-blog, op ed

* Media-Webinar

Transforming lives in Africa through research




Data Analysis and Ethical Considerations

Quantitative Qualitative Gender Considerations

A Univariate/bivariate descriptive analysis A Thematicanalysis
A Multivariate regression analysis

Quality Control

A Internal consistency-/ NRy 6 I OK Qa |A f Trihbulation

A Judgement codinginterrater reliability A Peer review

A Content validityAlignment of constructs A Member checking
A Construct validityinter item correlation A Thick description
A Piloting A Audit trail

Ethical Considerations Knowledge Translation and Uptake
Ethicalpermission
Confidentiality
Voluntaryparticipation

Consent




